
How might the course specification and marking scheme of 
AQA AS Level and A Level Dance affect the artistic practice of 

the students studying them?



Initial questions 

Who sets the guidelines for education courses? 

What are the stated aims of the dance courses? 

How are the courses assessed? 

What is the weighting of practical to writing? 

Will a certain type of learning and demonstrating of 
knowledge be favoured? 

What is a dance education? 

How can you fairly assess art? 



Who sets the curriculum and says what we must learn?

In September 2015 the Education Reform was first 
implemented and new GCSE, AS Level and A Level 

frameworks were realised. 

The government sets outlines on subject content and 
assessment. 

Awarding organisations create the detail of courses in 
alignment with the outlines set out by the Department of 

Education 

THE GOVERNMENT (Department of Education)



What does the government think of art subjects?

At the Education Reform Summit in July 2015, Schools Minister 
Nick Gibb outlined the purpose of education to 'empower 
young people to succeed in the economy, participate in 

culture and leave school prepared for adult life'

'We must resist attempts to...suggest that a focus on core 
academic curriculum in school makes it more difficult to 

develop our young people into creative, engaged citizens.'

And addressing the Creative Industries Federation also in July 
2016, Nicky Morgan, The Education Secretary said arts should 

be used to 'complement' the 'academic core at the heart of 
the curriculum'



The Department of Education's Subject content for AS and A 
level Dance

The description: 
The AS and A level specifications in dance will cultivate creativity in 

the student by allowing for individual enquiry within the areas of 
performance, choreography and critical engagement of own work 

and that of professional repertoire. 

Aims and Objectives: 
Develop knowledge, understanding and experience... 

Develop necessary skills as a performer... 
Develop necessary skills as a choreographer... 

Develop necessary skills to engage in critical enquiry... 
Develop necessary awareness of safe practice... 

Extend artistic and historical knowledge of dance... 
Develop particular strengths, skills and interests to encourage life-long 

learning... 
Equip students for study in higher education and provide access to 

careers... 
develop skills relating to problem solving, organisation and team work...



The AQA A Level Dance course

Split into 4 assessment objectives 
AO1: Perform dance through the application of physical, 

technical, interpretive and performance skills. 
AO2: Create dance applying choreographic skills to 

communicate artistic intention. 
AO3: Demonstrate knowledge and understanding of the 

performance and choreography from different periods and 
genres. 

AO4: Critically appreciate and assess performance and 
choreography through making analytical, interpretive and 

evaluative judgements.



Practical assessments: 
AO1- Solo, Performed in the style of a choreographer or 

named practitioner from the set list. 
Quartet in a style relevant to the defined set genres. 

AO2- Choreography in response to set tasks 

Written exam: 
AO3- Section A of exam paper, short answers and essay 
responses to questions on the set work and area of study. 

A04- Section B of exam paper, two essays, one on optional set 
work and one on corresponding area of study. (total 2 hours, 

30 mins) 



What is missing?

Keeps referring to dance and choreography as artistic 
practice but doesn't require you to be taught any art context. 

Does not mention a necessity for other styles of movement 
practice such as yoga, tai chi, non-dance, post-dance or 

explore any of Laban's movement analysis (planes, efforts etc) 

Seems to be a very limited/narrow understanding of what 
'dance' is and what you might need to learn to really prepare 

you for dance future. 

It is completely up to the teacher on how much breadth of 
dance education you receive.



This is when I will look at theories on dance education and 
ideas about what should be taught.



Ideas on how to teach and assess 
the arts

Allan Davies, Head of the Centre for Leaning and Teaching art and Design 
at the London Institute, Royal College of Art and Wimbledon School of Art

Attempts to clarify the purpose of outcome-led learning. 
Demonstrates what has been achieved and how well the 
student performed. 

Learning outcome (student-centred) approach is becoming 
increasingly popular. 

Problems: how to take ambiguous terms such as 
'understanding', 'creativity' and 'imagination' and redefine 
them in more specific cognitive outcomes. Must 'dis-
aggregate' what is to be understood into more measurable 
entities.



Measurable entities 

cognitive outcomes: 
indicator verbs: 'describe', 'explain', 'analyse'... 

ability and skill outcomes: 
eg 'teamwork', 'communication', 'time management' 



The problem of dis-aggregation

How can the level of understanding be measured? 

Can be more of a quantitive rather than qualitative conception 
of assessment with emphasis on convergent thinking 

processes (solving problems that have a particular, unique 
answer) than a divergent thinking process (generating 

alternatives and rethinking 'correctness'). 

Why will students take risks and challenge ideas if the 
outcomes only ask for a specific approach? 



‘What should count as ‘art’ in school? 
How do we judge whether what a child produces is good?
Should we make such judgements?
What does it mean to teach art?

'whereas assessment strives toward precision, certainty and predictability, the 
arts are more ready to embrace ambiguity and uncertainty.'

‘…a system obsessed with outcomes and narrow utility’

'It is often felt that the arts are a special case when it comes to matters of 
assessment compared to other subjects'

'…does designating a subject as ‘art’ change the way we see and teach it?’

The Arts in Education. An introduction to aesthetics, theory 
and pedagogy by Mike Fleming
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